 (
UNIT 008 Promote children’s speech, language and communication development
) (
SOW LEVEL 3 Advanced Technical Diploma for the Early Years Practitioner (Early Years Educator) (3605-[30])
)
	Lessons 1 and 2:Introduction to Unit 008
	Suggested Teaching Time: 2 hours x 2

	Learning Outcome 1: Understand the importance of speech, language and communication for children’s overall development

	Topic
	Suggested Teaching
	Suggested Resources

	Introduction to Unit
	Illustrate and explore components of communication using ice breakers where learners cannot speak, they must only either: 
· listen – eg learners could work in pairs to listen to instructions to draw an image that their partner has already drawn. However, they cannot clarify the instructions. The talker must surmise how much detail to use and how much time their partner might need to complete each instruction
· observe – eg play charades.
Tutor-led activity
The ice breaker activities can lead to a discussion around the key terms: 
· Speech (verbal communication of thoughts, ideas and feelings), 
· Language (a recognised structured system of gestures, signs and symbols to communicate), 
· Communication (transmission of thoughts, ideas and feelings via body language, signals, speech or writing), 
· Speech, Language and Communication Needs (SLCN) (additional speech, language and communication needs that affect a child’s ability to communicate and interact effectively with others) 
· Modes of language (non-verbal, listening, thinking, speaking, reading and writing).
Learner activities
Ask learners to use images from an internet search to illustrate how babies and children communicate; including receptive language (showing they understand what is being communicated) and expressive language (using language) – eg holding an object in front of another child is an invitation to open up communication.
Develop a list of the modes of language, the skills required and activities that could promote such.
Use the Early Years Foundation Strategy (EYFS) 2014 to find out about ‘communication and language’ as a Prime Area. 
Split learners into a few groups (to cover children’s ages 0–3 months 3–9 months, 18 months–2 years, 2–3 years, 3–4 years and 5–8 years) and allocate them the task of preparing a display board/large poster that clearly identifies the key developmental milestones for communication and language development in their given age. They will need to research these, include examples and descriptions of what each milestone might look like, and share this information with the other groups so the whole class gains knowledge of all the age groups.
	Qualification handbook should be used as a resource and reference point throughout
Active listening skills – The Bug Activity (go to www.faceresources.
org and search ‘bug activity’) 
http://goo.gl/Y10LlZ 
Four videos on how parents can encourage their children’s communication development – worksheets available to download on website
http://goo.gl/SNQYsZ
Statutory framework for Early Years settings (EYFS) 2014 
Meggitt, C. (2006) Child Development: An Illustrated Guide. Oxford: Heinemann.




	Lessons 3, 4 and 5: How speech, language and communication skills promote children’s overall development
	Suggested Teaching Time: 2 hours x 3

	Learning Outcome 1: Understand the importance of speech, language and communication for children’s overall development

	Topic
	Suggested Teaching
	Suggested Resources

	Topic 1.1
How speech, language and communication skills promote children’s development in relation to:
a. literacy
b. mathematics/numeracy
c. emotional development
d. behavioural development
e. social development
	Recap key milestones for each age range.
Learner activities
Ask learners to share with a supportive peer a time when they have struggled to communicate. This should lead to a discussion about how we all struggle to communicate effectively when we are nervous, stressed, excited, scared etc. 
Emotional development
This can form part of a ‘talking wall’ (posters up showing each area of development that the learners can update with their ideas and photograph/take notes/share online) to discuss how emotions or emotional development can affect speech, language and communication, which can also work in reverse. Ask learners to identify other factors that can affect how they communicate, eg if they trust who they are talking to. This links speech, language and communication to behaviour. 
Behavioural development
Learners to read article on how poor language skills can lead to behavioural problems. Watch video ‘Challenging behaviour in young children’ on how practitioners can make a situation worse if they don’t support a child’s emotions through supporting their language to talk about feelings positively. 
Social development
Discuss the importance of the need for children to learn to express themselves to protect themselves. Ask learners to reflect on what they do when they are frustrated, eg muttering or thinking aloud.
Opportunities for applied learning: Literacy
Learners to go on a trip to a local library to experience a ‘storytelling’ session. Learners are to observe what skills the children are acquiring – eg pictorial recognition, visual skills, memory, understanding the link between the spoken and written word, concept of print, understanding of narrative, awareness of environmental print (signs on shops and restaurants etc), conventions of reading – directionality (left to right, front to back, top to bottom), listening skills, phonemic awareness, onset and rhyme, word recognition, phonic word attack skills. 
Opportunities for applied learning: Mathematics/numeracy
Take part in a song time (action songs, with props) in a local children’s centre or hold a song time in the classroom. Learners are to experience the skills being practised – spatial awareness, recognition of pattern, shape and colour, symbol recognition, understanding properties of materials, concept development – schema (eg connecting, enclosing, trajectory), mathematical language (big, small, long, short, more, less, up, down etc), matching, sorting, grouping, comparing, weight, capacity and measurement, counting in sequence; number line, 1:1 correspondence, concept of number, simple addition and subtraction using concrete materials (eg number rhymes and activities where children act out addition and subtraction processes), early number bonds. 
Opportunities for applied learning:
Learners to complete observations of children in a setting to assess language and communication development against milestones and developmental norms.
	http://goo.gl/5iSH9q
Article on how poor language skills in young children can lead to behavioural problems
http://goo.gl/t3n5eA
Excerpt from teachers TV – ‘Challenging behaviour in young children’
www.teachingyourchild.org.uk/
number-songs.htm 
Nursery rhymes that promote numeracy





	Lesson 6: How systematic synthetic phonics supports the teaching of reading
	Suggested Teaching Time: 2 hours

	Learning Outcome 1: Understand the importance of speech, language and communication for children’s overall development.

	Topic
	Suggested Teaching
	Suggested Resources

	Topic 1.2
How systematic synthetic phonics supports the teaching of reading
	Tutor-led activities
Ask learners to recall what they already know about phonics and share as a group through ‘speed dating’ or thought bubble/list on the board.
Use the article on phonics for learners to read and summarise, or use as a reading relay: Tutor to read the article and develop a list of questions that will provide learners with appropriate knowledge when they retrieve the answer. To make this activity more exciting, organise as a running relay/competition.
Learner activities
Research key information using the phonics website.
Ask learners to create a resource to share with parents regarding the importance of phonics/how to support use of phonics at home using the phonics resources on the website.
Learners can take part in small group activities where they practise delivering phonics activities (role play) as both a practitioner and a child, to explore the benefits and roles of the adult.
Opportunities for applied learning:
Learners can ask for feedback from their placement setting regarding the quality of their resource for parents.
	www.bbc.co.uk/news/magazine-18493436 
Article – ‘Five things about phonics’
www.phonicsfun.co.uk/  
Information about systematic synthetic phonics
http://jollylearning.co.uk/gallery
Phonics resources: 





	Lessons 7 and 8: Impact of speech, language and communication needs on the overall development of a child, both in the short and long term
	Suggested Teaching Time: 2 hours x 2

	Learning Outcome 1: Understand the importance of speech, language and communication for children’s overall development.

	Topic
	Suggested Teaching
	Suggested Resources

	Topic 1.3
Impact of speech, language and communication needs on the overall development of a child, both in the short and long term
	Lesson 7:
Tutor-led activity
Ask learners to define the term ‘needs’. Fill the gaps in their knowledge by explaining that it refers to both the needs of the individual and what society can do to support their inclusion.
Learner activity
Give learners a list of a range of needs to research and share what each one is and how children could be affected, eg aphasia, articulation, Asperger’s syndrome, attention deficit disorders, autistic spectrum disorders, cleft palate, cognition difficulties (mild, moderate, severe/specific eg dyslexia, dyspraxia, dyscalculia), hearing impairment, physical disability (cerebral palsy, spina bifida), visual impairment, speech, language and communication needs.

Lesson 8: 
Tutor-led activity
Look at short and long-term effects of communication needs.
Short-term effects include difficulty with: communicating and interacting effectively with others, articulating sounds, putting thoughts into words quickly, social skills, using verbal and non-verbal communication, structuring language, understanding language, using language and expressing self, learning to read and write, acquiring communication skills, and may be easily distracted and inattentive.
Learner activity
Ask learners to suggest examples of short-term effects, drawing on experiences of what these can look like and what a child might do if they have such difficulties.
Tutor-led activity
Next, ask learners to imagine that these effects become long-term issues. Ask them to discuss possible effects before covering the following.
Long-term effects include difficulty relating to others and therefore possibly difficulties in establishing and maintaining relationships, inability to understand others’ thoughts, feelings and needs, inability to express own thoughts, feelings and needs, social isolation, aggression, loss of control or mood swings, a track record of inappropriate behaviour, lack of confidence, anxiety/depression, low self-esteem, being reclusive and reluctant to talk, unfulfilled potential and dependence on others.
Learner activity
Ask learners to split the long-term effects into the following four categories: 
· How children play 
· How children learn 
· How children communicate
· How children live. 
This should enable the learners to realise the impact of communication needs on all aspects of development, self-esteem, learning potential and life chances.
	Alcott, M. (2002) An Introduction to Children with Special Educational Needs, 2nd edition. London: Hodder Education. 
http://goo.gl/23F5Vd 
Maslow’s Hierarchy of Needs




	Lessons 9 and 10: Effectively supporting and extending the speech, language and communication development of children during the early years
	Suggested Teaching Time: 2 hours x 2

	Learning Outcome 2: Support children’s speech, language and communication development

	Topic
	Suggested Teaching
	Suggested Resources

	Topic 2.1
How adults can effectively support and extend the speech, language and communication development of children during the early years
	Lesson 9:
Tutor-led activity
Ask learners to watch the video and take notes about what a child can learn when using the five key strategies discussed. 
This should lead into a discussion about the adult role: planning a stimulating environment to encourage talk, talking through what you are doing as an adult and giving gestures to give the child clues as to what you are doing/saying, commenting on what the child is doing as they are active in their learning (eg ‘You have climbed to the top of the slide! Are you going to come down now?’), using a high-pitched tone and simple statements with younger children and more complex sentences and a range of tones with older children to assist in conveying meaning, using eye contact and non-verbal cues and avoiding jargon. 
Opportunities for applied learning:
Learners can observe children being talked to by practitioners in their placement setting and share their observations, ensuring they highlight verbal, non-verbal, tone, gestures, eye contact, use of props, pictorial routines (PECS) etc, as well as the child’s reactions as to the effectiveness of communication.
Tutor-led activity
Inform learners that eye contact with a child usually results in a physical response, whereas children with a visual impairment may actually become very still in order to focus on listening to what is being said and may reply verbally after a pause.

Learner activity
Ask learners to create an advert to share with new learners/parents/a local children’s centre about how to effectively communicate with children. They can include examples for facial expression, body language, imitating behaviour, gestures with hands, pausing to allow time for a response, tones in voice (rhythm), intonation (feeling), sign language, child’s language, (eg ‘oggie’ for dog) and objects for reference.

Lesson 10:
Learner activity
Ask learners to recap on weeks 7 and 8 and the impact of communication needs. Ask them how the above could reverse the negative impact of communication needs and actually improve children’s speech, language and communication, social interaction, behaviour and emotional development/self-confidence.
Learner activity
Ask learners to work in four groups to identify different methods of praising children: 
· verbal praise – ‘well done Bella’, praise assemblies to talk about the child, circle time for others to praise a friend for something
· non-verbal praise – smiling, leaning in, thumbs up
· symbolic – stickers, moving along a beanstalk picture
· written – certificates, writing on something produced.
Opportunities for applied learning:
Ask each group to develop a resource for their method of praising, to use in their placement/setting.
	http://goo.gl/3XbXrZ 
Video of strategies to support and extend speech, language and communication development
www.autismspeaks.org/sites/
default/files/pecs.jpg
Example of the Picture Exchange System (PECS)





	Lessons 11 and 12: Recognising and responding to the varying levels of children’s speech, language and communication
	Suggested Teaching Time: 2 hours x 2

	Learning Outcome 2: Support children’s speech, language and communication development

	Topic
	Suggested Teaching
	Suggested Resources

	Topic 2.2
The importance of practitioners recognising and responding to the varying levels of children’s speech, language and communication when:
a. settling into the setting
b. planning activities for individuals and groups
	Tutor-led activity
Recap the concept that language and communication are key to successful development. Adults need to be aware that all children are unique and certain social/environmental factors as well as the previously identified needs can affect language development.
Learner activity
Thought storm (using one colour of pen) the other factors that could affect language development – poverty, race, culture, expectations, and language experiences at home and in the setting.
Then, expand the thought storm (using another colour of pen) to how an adult can find out about the child in order to settle the child – eg an ‘All About Me’ book for the parent and child to complete. 
Learners can design an ‘All About Me’ book to gain knowledge of the above factors in a sensitive way.
Tutor activity
Use the document ‘Every Child a Talker’ to teach learners about raising children’s achievement in early language, improve practitioners’ skills and knowledge, and increase parents’ understanding and involvement.
Learner activities
Learners, working in groups, are to become specialist investigators in one area by developing a questionnaire to find out from their settings: 
· how settings promote language diversity (eg children who are bilingual)
· how settings support special language needs or language delay
· which day-to-day activities at settings promote language development. 
Ask the learners individually to plan an activity to implement next week as part of a group (news time, circle time) to encourage attentive listening, active participation, and communicating. 
	http://goo.gl/5xQAph 
‘Every Child a Talker’ document
www.kidprintables.com/allaboutme/ 
Template for the ‘All About Me’ book
http://goo.gl/xfMY8k 
Information on activity planning 
Computers for learners to use when devising the questionnaire




	Lessons 13, 14, 15, 16: Use of different strategies for providing support
	Suggested Teaching Time: 2 hours x 4

	Learning Outcome 2: Support children’s speech, language and communication development

	Topic
	Suggested Teaching
	Suggested Resources

	Topic 2.3
Use of different strategies for providing support, taking into account:
a. age
b. specific needs
c. abilities
d. home language where this is different from that of setting
e. interests of the children
	Learner activity
Learners to take part in a ‘talking wall’. Each aspect can be a thought storm/list of strategies used by adults:
· adapt own language – simple/complex language, listen carefully, respond positively, clarify, use open and closed questioning as appropriate, encourage questions and ideas 
· scaffold the child’s language – repeat the child’s phrase using correct grammar
· give more time for some children to answer – praise for patience and thinking about an answer
· make opportunities for children to talk – news time, circle time
· facilitate communication between the setting and home – sharing key occurrences eg new baby, talking during role play
· facilitate learning through play – toys to look at, toys with sounds to listen to, natural materials for vocabulary to describe, imaginative materials, outdoor visits
· use of repetition
· use of mnemonics – see handout
· use alternative communications (eg sign language, pictures, assistive technology)
· work with carers – participate in special events, visit the library, share books at home.
Opportunities for applied learning:
Learners must ‘revise’ the information and then role play in pairs examples of good and bad practice. The observing learners must identify what they did well and what was negative.
Age
Ask learners to revisit developmental milestones displays for ‘norms’ (from lessons 1–2). Remind learners that some young children may not have reached the same level of language development as their peers and some may be ahead of what is expected for their age. Then ask learners to research strategies for each age range and update the display to reflect their new knowledge.
Specific needs
This could be covered by a guest speaker from a speech and language team, or a visitor to teach BSL/Makaton/PECS.
Learners could develop a case study using persona dolls to demonstrate how they would explain specific needs to other children and to demonstrate how to support a child with specific needs.
Learners could make their own PECS story about themselves.
Opportunities for applied learning: Abilities
Learners could plan for children to be given responsibilities at milk/juice time, meal time, tidy up time, cooking and washing up, washing clothes. They will need to develop risk assessments for each activity to ensure health and safety is considered.

Interests of the children
Learners can plan an activity for show and tell where the children can talk about their special interests or favourite objects.
Learners could develop an interest table for a child based on their interests.
Home language where this is different from that of setting
Learners can design a room/area of continuous provision, ensuring it is language stimulant. They need to consider a range of cultures to reflect a diverse society and, using a key, explain how they would support children’s varied languages. Examples include: 
· puzzles, books and dolls that reflect different backgrounds
· pretend materials – cooking utensils and clothing that respectfully represent other cultures
· books with dual language or script – to show children there are different languages
· paints and crayons that reflect a range of tones for skin colour – these should always be available.
Opportunities for applied learning:
Learners to experience/practise using new languages, as allowing children to do this in the setting promotes social acceptance. This could be done online, with resources eg stories or by invite people who can speak another language to come to the lesson and teach their language.
Develop a song book/resource of songs and rhymes, as children can learn through imitation and actions to understand a new language before expressing themselves in the new language.
	http://goo.gl/F1AHLX 
Article on communication for parents (Channel 4 ‘Supernanny’ website)
www.fun-with-words.com/
mnemonics.html 
Information about mnemonics
www.bbc.co.uk/cbeebies/
grownups/article/makaton 
Makaton – Mr Tumble from CBeebies
www.bbc.co.uk/cbeebies/
lingo-show/
The Lingo Show – different languages resources





	Lessons 17, 18, 19, 20: Use of activities to encourage children’s speech, 
language and communication development
	Suggested Teaching Time: 2 hours x 4

	Learning Outcome 2: Support children’s speech, language and communication development

	Topic
	Suggested Teaching
	Suggested Resources

	Topic 2.4
Use of activities to encourage children’s speech, language and communication development including:
a. 1:1 basis
b. group learning and socialisation
c. sustained shared thinking
	1:1 basis
Ask learners what they think young children’s favourite words are (No! Mine!)
Discuss why this is – children’s developing sense of self. 
Opportunities for applied learning
Develop a good practice checklist of things to remember when speaking to children on a  1:1 basis and ask learners to give this checklist to a colleague in their setting and to observe which of the points they can do effectively.
Include – children spoken to as individuals, spending time listening, not correcting what they say but repeating their information correctly. (eg ‘I felled down’ – ‘Yes, you fell down, I will help you up’), unrushed conversations (meal time), value and respect culture and language, use positive body language, encourage children to listen to one another, introduce new language that builds on what they say.
Group learning and socialisation
Learners to research children’s attention spans. 
Discuss the problems that can be encountered when trying to read a story to a large group of children (getting them all settled).
Ask learners to problem solve (eg an action song first, then all settle, use small groups so children do not have too long to wait to be included)
Opportunities for applied learning:
Ask learners to role play good and bad practice of group learning.
Sustained shared thinking
Ask learners what they think this means and record the answers somewhere all can see.
Give out ‘Orla’s handout’ and ask learners to discuss in small groups what is evidenced in the handout. Add this information to the previous information (using a different colour pen) to show a change in their understanding.
Opportunities for applied learning:
Learners are to role play and record each other, applying the skills they have gleaned from the practitioner working alongside Orla as described in the handout.
Learners to match/give examples of how practitioners can use each of the strategies listed on Sandbank’s website (remove the list prior to this session, do not show to learners initially) and then allow them to assess what they said alongside what Sandbank says practitioners should be doing or saying to children.
Learners could write a reflection of how they have performed sustained shared thinking in class/during activities with children in the setting. 
Learners could plan to apply such skills during their next day in the setting and be observed by an assessor when doing this.
Learners can perform an exemplary tidy up time, circle time, snack time, registration, bathroom trip or physical activity, illustrating the opportunities to encourage language within each scenario.
A visit to a children’s centre/library/playgroup to practise these skills as a whole class and to model their skills to parents and where they can peer assess ready for evaluating (Topic 2.5).
	http://goo.gl/kxGeYz
Sustained shared thinking in one setting (Sandbank)
http://goo.gl/fpoqwh
Orla – an example of sustained shared thinking




	Lessons 21 and 22: Evaluate the effectiveness of speech, language and communication support for children
	Suggested Teaching Time: 2 hours x 2

	Learning Outcome 2: Support children’s speech, language and communication development

	Topic
	Suggested Teaching
	Suggested Resources

	Topic 2.5
Evaluate the effectiveness of speech, language and communication support for children
	Learner activities
Working independently, learners to read examples of observations of a child with SLCN and a child without such needs. They are to use developmental milestones to assess how each child is communicating and whether their communication is appropriate for their age and stage of development, and whether there are factors that could have affected the outcome of the observation.
Each learner must then make recommendations (action plan) of strategies to be deployed, using their knowledge gained from the last 20 weeks (parents to keep a diary, practitioners to work with the child 1:1/in groups etc).
Each learner will then swap their action plan with a peer. The pair should discuss how they tackled the information (comparisons/similarities). As a pair, they should implement this plan the following week in class and be observed by another pair. The two pairs should then provide feedback on the differences and similarities in their action plans.
Learners will develop thought-provoking questions to challenge their peers to reflect based on what they observed them doing eg ‘Why did you verbally praise the child?’.
Learners should share these questions and use them alongside previous feedback from their setting and tutor to write a reflective account of their practice. 
	Confidential copy of child’s learning journey from a setting, including observations – for a child with a SLCN and a child without
Policy on observation in setting/reporting concerns




	Lessons 23 and 24: Evidence on key factors that provide a supportive communication, language, literacy and mathematical/numeracy environment
	Suggested Teaching Time: 2 hours x 2

	Learning Outcome 3: Contribute to maintaining a positive early years environment that supports communication, language, literacy and mathematics/numeracy


	Topic
	Suggested Teaching
	Suggested Resources

	Topic 3.1
Review evidence about key factors that provide a supportive communication, language, literacy and mathematical/numeracy environment
	Tutor-led activity
Debate! Lesson 23 can be used to prepare research and organise how to achieve a professional debate, and lesson 24 to hold the debate, video it and watch it back to analyse successful reviewing.
Introduce learners to Literacy and Numeracy initiatives – allow learners to research both national and local initiatives and watch the video, which summarises three specific strategies aimed at supporting reading, writing and counting.
Learners can bring photographs from their setting (with permission obtained) and review why specific areas would support language, literacy and numeracy.
[bookmark: _GoBack]Learners will be split into two teams who must hold and debate opposing views for one Literacy debate and one Numeracy debate. (Each team must get a chance to debate the favouring argument and the opposed argument during the session.)
	www.literacytrust.org.uk/
talk_to_your_baby/initiatives 
Local and national literacy initiatives
www.edu.dudley.gov.uk/
numeracy/nns/Introduction.pdf
National Numeracy Strategy
http://goo.gl/3WoDsY 
Video – ‘Every Child a Reader, Writer, Counter’




	Lessons 25, 26 and 27: Use key factors within the early years environment to support communication, language, literacy and mathematics/numeracy
	Suggested Teaching Time: 2 hours x 3 

	Learning Outcome 3: Contribute to maintaining a positive early years environment that supports communication, language, literacy and mathematics/numeracy


	Topic
	Suggested Teaching
	Suggested Resources

	Topic 3.2
Use key factors within the early years environment to support communication, language, literacy and mathematics/numeracy
	Ask learners to review the key factors listed below, by displaying them and allowing learners to add their understanding of each term, using knowledge they have gained from the last 24 weeks.
Physical environment, indoor and outdoor
Healthy, hygienic and safe environment, age-appropriate equipment.
Learners can design their ‘dream’ nursery/setting using a nursery plan. They must identify fire exits that are clear, chairs and tables at the correct height, natural light, resources in good repair, appropriate storage to maintain, continuous provision (sand, water, art), heavy equipment to remain in one place, washing facilities.
Environments 
Learners could visit a professional development centre to see an exemplar layout.
Staff roles and responsibilities
Ratio of staff and their qualifications, good practice guidelines.
Learners can design a leaflet about the role of the key person (personal care, knows interests and preferences, relationship with parents, observes and assesses).
Training needs and opportunities
How to share information, continuing professional development and reflective practice, appraisal procedures.
Learners could hold a staff meeting, an interview, an appraisal (following a template), and identify what future training needs they may have as practitioners as policy changes (first aid, food hygiene).
The views and interests of the child
Recall the ‘All About Me’ book and identify new ways to allow children to take responsibility, eg making appropriate choices, making books with the children about things/people that are important to them. 
Appropriate involvement of carers
Learners can create a ‘good practice’ checklist of how to develop an appropriate relationship with parents and carers, eg open communication through a home-school diary, regular meetings, friendly communication, shared routines, sharing successes of the child.
Systematic synthetic phonics
Recall lesson 6.
Familiar and unfamiliar
Learners could plan a transition for a child moving from their room to the next room, or from nursery to school. How can the transition be supported?
Emotional development
Ask learners to develop a ‘celebrations board’ of key information to be considered when displaying children’s work – eg correctly spelled name, their own work (not cut out by a practitioner or partly covered)
	http://goo.gl/WuuWWE 
Appraisals information and managerial documentation




	Lessons 28 and 29: Strategies for supporting the development of early literacy and mathematics/numeracy
	Suggested Teaching Time: 2 hours x 2

	Learning Outcome 3: Contribute to maintaining a positive early years environment that supports communication, language, literacy and mathematics/numeracy

	Topic
	Suggested Teaching
	Suggested Resources

	Topic 3.3
Use of strategies for supporting the development of early literacy and mathematics/numeracy
	Lesson 28:
Set learners the task of planning six activities for lesson 29, where they must set up areas similar to those for topic 2.3 (see lessons 13 to 16) but also include:
· use of stories, music, dance, drama and rhymes
· mark making 
· care routines
· mathematics/numeracy games.
Examples could include:
· Writing tables with a variety of mark-making tools (chalk, crayons, pencils) on different shapes, sizes and textures of paper
· Displays/interest tables with construction work to provide stimulus for talk
· Simple science and maths equipment, eg sand and water to allow for exploration
· Pretend play areas such as a post office, space station or café to encourage language through imaginative play
· Books/stories and props or costumes to encourage an interest in literacy and develop early literacy skills
· ICT equipment such as audio-visual aids and computers to extend the children’s language and literacy skills through letter and sound recognition.
Learners should then evaluate each other’s area against the ’12 Steps’ handout.
	http://sirenfilms.co.uk/ 
Videos on how to support early literacy
http://goo.gl/VOkVzr
Article – ‘12 Steps to Creating a Language-Rich Environment’




	Lesson 30: Concluding session
	Suggested Teaching Time: 2 hours

	Learning Outcomes 1, 2, 3: Understand the importance of speech, language and communication for children’s overall development
Support children’s speech, language and communication development
Contribute to maintaining a positive early years environment that supports communication, language, literacy and mathematics/numeracy


	Topic
	Suggested Teaching
	Suggested Resources

	Concluding session covering topics 1.1–3.3
	Learner activity
Learners to be split into three teams to plan a recap/game/consolidation quiz or exercise/activity for each learning outcome.
Examples could include:
· A 20-question quiz in PowerPoint, in the style of ‘Who wants to be a millionaire?’ but called ‘Who wants to be an effective practitioner?’. ‘Lifelines’ for the game can be made in card form to help learners along the path to the million pound question.
· A matching pairs game of scenarios and how to correctly respond to each, and an extension that also includes the wrong way to deal with the scenario.
· A trivia-style board game with chance cards/question cards where learners must role play certain skills.
Learners to play each other’s games and see how they fare.
	www.activityvillage.co.uk/make-your-own-games 
Website with resources for making your own games
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